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Making Connections

The arts stand as one of the core subjects and content areas where students should acquire knowledge and skills. Maintaining the integrity of arts study is paramount; the opportunity for connections to other content areas is rich. The intent of Ohio's fine arts academic content standards is to identify what students should know and be able to do in the fine arts, specifically dance, drama/theatre, music and visual art.  Five overarching standards are delineated into benchmarks and grade-level indicators with clear expectations. These should be incorporated into comprehensive, sequential, kindergarten through grade 12 fine arts curricula at the local level. 

Each arts discipline is a vast body of knowledge providing connections to the human experience. Each has its own history and contributors, and a variety of approaches or methodologies. The five overarching standards are common to each of the arts disciplines. Obviously, the language of a standard varies to accommodate the nature of the particular arts discipline addressed. For example, in the arts disciplines of dance, drama/theatre and music, the Creative Expression and Communication standard addresses performance that is germane to these disciplines. In visual art, however, the standard addresses the creating of art as production.

The standards provide a scaffold for the study of each of the arts disciplines. Throughout the grade clusters K-4, 5-8 and 9-12, the

overarching standards remain constant. As students build and develop skills within a grade cluster, those acquisitions funnel to a stream for learning at the next level. This channeling creates new learning through experiences that are more challenging. This process leads to increased competence where the ability to make intelligent choices cultivates creative thinking and a personal arts philosophy.

Connections Across Standards

The arts do not stand in isolation of each other. The overarching standards define what is common to all of the arts. For example, each arts discipline clearly maintains elements that are building blocks of that discipline. In examining the elements of one arts discipline, those same elements can be found in the remaining arts disciplines. Elements of visual art include space, form, texture and value. Those same elements are found in dance, drama/theatre and music and, to some degree, are clearly interchangeable. The standards provide unifying adhesions for each arts discipline. In addition, they serve as foundations for making connections to 
One teaches the arts because of a personal passion for the arts and the impact the arts have on student learning. The distinctive integrity of dance, drama/theatre, music and visual art coagulate to provide avenues for discovery and connections in other content areas.  Additionally, they can facilitate instruction in ways to accommodate learning styles, intervention and differentiated instruction. Although the standards are presented as separate entities, it is suggested that they be taught in harmony with each other within an 
arts discipline and across other arts disciplines. For example, while rehearsing a piece of Renaissance music for performance, students will focus on technical performance skills, stylistic accuracy and musical expressiveness  (Creative Expression and Communication Standard). Simultaneously, students can explore the historical and cultural foundations of the music (Historical, Cultural and Social Context Standard); evaluate the use of elements of music within the genre (Analyzing and Responding

Standard); and develop and apply criteria for making critical judgments regarding the quality and effectiveness of a music work (Valuing Music/ Aesthetic Reflection Standard).

Building on the study of the composition in the music class described above, students can examine works of art in dance, drama/theatre and visual art created during the Renaissance. Each work can be compared to the music composition based on formal, expressive and technical elements, theme, subject matter and historical and cultural significance.

Connections Across Other Content Areas

In preparing the same music composition described above, students can:  conduct an analysis of the elements of literature (English language arts—Literary Texts Standard) when discussing elements of music; determine the influence of social caste and political systems on musicians and composers of the 16th century (Social Studies—People in Societies Standard); and describe acoustic properties found in cathedrals and performance halls and their impact upon sound (Science—Physical Sciences Standard).

It is important for arts teachers to plan instruction not only with other arts teachers but teachers of other content areas as well. The blending of knowledge and skills across the arts disciplines and other content areas can be an outcome of coordinated planning. This can ensure an effective and efficient fusion of standards' content into a coherent lesson plan or unit. Comprehensive, interdisciplinary arts education promotes higher-order thinking and critical reflection. These synapses encourage students to extend and apply their knowledge to life outside the classroom and beyond their school experiences.
Connections to the Real World

Learning in the arts prepares students in varied ways to be active citizens and contributors to the culture and economy of their communities. By its nature, instruction in the arts is connected to the world outside the classroom. Instruction, participation and involvement in the arts enable students to:

1. Know themselves;

2. Examine their culture and that of others;

3. Learn by doing;

4. Learn diverse methods of communication;

5. Analyze and think critically;

6. Embark on a lifelong involvement with the arts.

First, students of the arts gain self-critical awareness. From infancy, young children learn through dramatic play, rhyming songs and

drawing responses to stories and experiences. Later, students create and evaluate works of art. By creating their own works of art and making their own judgments about the works of others, students test their emerging and intellectual skills. By dancing, acting, making music and creating visual art, students reflect upon, manipulate and express what they hear, see and feel in their own lives.

Second, students of the arts learn about themselves and others. By studying the arts, they learn more about their own cultural heritage and those of other cultures. An examination of the arts can make history personal and relevant. Examining the arts from other cultures can help students see similarities and differences in human experiences.

Next, the experiential nature of learning in the arts is important for students. Arts learning involves learning by doing. Research in cognition documents that thoughts are shaped by personal physical experiences.  Hands-on learning helps students attain a deeper level of understanding and thought.

Fourth, arts education broadens students' thinking about ways of expression and communication, enabling them to create and perform, and respond to both historical and contemporary forms. As they learn to communicate through the arts, students understand why people need more than words alone for expression. Indeed, much of human expression is conveyed in ways other than words. Expressions, tone, pitch and gestures all convey meaning that must be interpreted.  Additionally, in the 21st century world, people are bombarded with sound bites and images flashed across televisions and computer screens.  These bits of language and visual images convey thoughts and meaning that must be interpreted and analyzed much the way written words must

be interpreted and analyzed.

Fifth, the arts develop analysis and critical thinking skills. Students will find these skills useful when studying other academic disciplines, in their lives as citizens and as contributors in the workplace. Some may view the arts as a form of emotional response, rather than an intellectual one. Much of what is known about learning, however, demonstrates the importance of emotional intelligence and the importance of the senses of sight, hearing and touch to human learning.

Finally, participation in the arts means a participation in the cultural life of one's community. Students of the arts may embark on professions within the arts. Most likely, they will continue their involvement in the arts through recreation, consumerism and as community advocates for the arts. A lifetime of involvement in the arts results in pleasure and a sense of belonging for the individual.

Experiences with, and exposure to, a wide variety of instructional resources and cultural activities, such as plays, music or dance

performances and visits to art museums or galleries, can enrich students' lives. By asking students to create and examine varied art forms, they become active creators and listeners. This invites students to introduce and share their lives through experiences and involvement in the arts.
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