
Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning - Phonemic Awareness, Word Recognition and Fluency Standard
Students in the primary grades learn to recognize and decode printed words, developing the skills that are the foundations for independent reading.  They discover the alphabetic principle (sound-symbol match) and learn to use it in figuring out new words.  They build a stock of sight words that helps them to read quickly and accurately with comprehension.  By the end of third grade, they demonstrate fluent oral reading, varying their intonation and timing as appropriate for the text.

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Phonemic Awareness, Word Recognition and Fluency Standard (continued)
Students in the primary grades learn to recognize and decode printed words, developing the skills that are the foundations for independent reading.  They discover the alphabetic principle (sound-symbol match) and learn to use it in figuring out new words.  They build a stock of sight words that helps them to read quickly and accurately with comprehension.  By the end of third grade, they demonstrate fluent oral reading, varying their intonation and timing as appropriate for the text.

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Acquisition of Vocabulary Standard
Students acquire vocabulary through exposure to language-rich situations, such as reading books and other texts and conversing with adults and peers.  They use context clues, as well as direct explanations provided by others, to gain new words.  They learn to apply word analysis skills to build and extend their own vocabulary.  As students progress through the grades, they become more proficient in applying their knowledge of words (origins, parts, relationships, meanings) to acquire specialized vocabulary that aids comprehension. 

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Reading Process: Concepts of Print, Comprehension Strategies and Self-Monitoring Strategies Standard
Students develop and learn to apply strategies, such as predicting and recalling, that help them to comprehend and interpret informational and literary texts.  Reading and learning to read are problem-solving processes that require strategies for the reader to make sense of written language and remain engaged with texts.  Beginners develop basic concepts about print (e.g., that print holds meaning) and how books work, such as text organization.  As strategic readers, students learn to analyze and evaluate texts to demonstrate their understanding of text.  Additionally, students learn to self-monitor their own comprehension by asking and answering questions about the text, self-correcting errors and assessing their own understanding.  They apply these strategies effectively to assigned and self-selected texts read in and out of the classroom. 


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning - Reading Process: Concepts of Print, Comprehension Strategies and Self-Monitoring Strategies Standard 

                                                                                      











(continued)
Students develop and learn to apply strategies, such as predicting and recalling, that help them to comprehend and interpret informational and literary texts.  Reading and learning to read are problem-solving processes that require strategies for the reader to make sense of written language and remain engaged with texts.  Beginners develop basic concepts about print (e.g., that print holds meaning) and how books work, such as text organization.  As strategic readers, students learn to analyze and evaluate texts to demonstrate their understanding of text.  Additionally, students learn to self-monitor their own comprehension by asking and answering questions about the text, self-correcting errors and assessing their own understanding.  They apply these strategies effectively to assigned and self-selected texts read in and out of the classroom. 


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning - Reading Process: Concepts of Print, Comprehension Strategies and Self-Monitoring Strategies Standard 

                                                                                      











(continued)
Students develop and learn to apply strategies, such as predicting and recalling, that help them to comprehend and interpret informational and literary texts.  Reading and learning to read are problem-solving processes that require strategies for the reader to make sense of written language and remain engaged with texts.  Beginners develop basic concepts about print (e.g., that print holds meaning) and how books work (e.g., text organization).  As strategic readers, students learn to analyze and evaluate texts to demonstrate their understanding of text.  Additionally, students learn to self-monitor their own comprehension by asking and answering questions about the text, self-correcting errors and assessing their own understanding.  They apply these strategies effectively to assigned and self-selected texts read in and out of the classroom. 


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Reading Applications: Informational, Technical and Persuasive Text Standard  
Students gain information from reading for the purposes of learning about a subject, doing a job, making decisions and accomplishing a task.  Students need to apply the reading process to various types of informational texts, including essays, magazines, newspapers, textbooks, instruction manuals, consumer and workplace documents, reference materials, multimedia and electronic resources.  They learn to attend to text features, such as titles, subtitles and visual aids, to make predictions and build text knowledge.  They learn to read diagrams, charts, graphs, maps and displays in text as sources of additional information.  Students use their knowledge of text structure to organize content information, analyze it and draw inferences from it.  Strategic readers learn to recognize arguments, bias, stereotyping and propaganda in informational text sources.


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Reading Applications: Literary Text Standard
Students enhance their understanding of the human story by reading literary texts that represent a variety of authors, cultures and eras.  They learn to apply the reading process to the various genres of literature, including fables, tales, short stories, novels, poetry and drama.  They demonstrate their comprehension by describing and discussing the elements of literature (e.g., setting, character and plot), analyzing the author’s use of language (e.g., word choice and figurative language), comparing and contrasting texts, inferring theme and meaning and responding to text in critical and creative ways.  Strategic readers learn to explain, analyze and critique literary text to achieve deep understanding.

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Writing Process Standard
Students’ writing develops when they regularly engage in the major phases of the writing process.  The writing process includes the phases of prewriting, drafting, revising and editing and publishing.  They learn to plan their writing for different purposes and audiences.  They learn to apply their writing skills in increasingly sophisticated ways to create and produce compositions that reflect effective word and grammatical choices.  Students develop revision strategies to improve the content, organization and language of their writing.  Students also develop editing skills to improve writing conventions.

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Writing Process Standard (continued)
Students’ writing develops when they regularly engage in the major phases of the writing process.  The writing process includes the phases of prewriting, drafting, revising and editing and publishing.  They learn to plan their writing for different purposes and audiences.  They learn to apply their writing skills in increasingly sophisticated ways to create and produce compositions that reflect effective word and grammatical choices.  Students develop revision strategies to improve the content, organization and language of their writing.  Students also develop editing skills to improve writing conventions.


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Writing Applications Standard
Students need to understand that various types of writing require different language, formatting and special vocabulary.  Writing serves many purposes across the curriculum and takes various forms.  Beginning writers learn about the various purposes of writing; they attempt and use a small range of familiar forms (e.g., letters).  Developing writers are able to select text forms to suit purpose and audience.  They can explain why some text forms are more suited to a purpose than others and begin to use content-specific vocabulary to achieve their communication goals.  Proficient writers control effectively the language and structural features of a large repertoire of text forms.  They deliberately choose vocabulary to enhance text and structure their writing according to audience and purpose.

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Writing Conventions Standard 
Students learn to master writing conventions through exposure to good models and opportunities for practice.  Writing conventions include spelling, punctuation, grammar and other conventions associated with forms of written text.  They learn the purpose of punctuation: to clarify sentence meaning and help readers know how writing might sound aloud.  They develop and extend their understanding of the spelling system, using a range of strategies for spelling words correctly and using newly learned vocabulary in their writing.  They grow more skillful at using the grammatical structures of English to effectively communicate ideas in writing and to express themselves.  

Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Research Standard
Students define and investigate self-selected or assigned issues, topics and problems.  They locate, select and make use of relevant information from a variety of media, reference and technological sources.  Students use an appropriate form to communicate their findings.
Research is used in all content areas and should be incorporated within the instruction and assessment of the content-specific standards and benchmarks.


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Communication: Oral and Visual Standard
Students learn to communicate effectively through exposure to good models and opportunities for practice.  By speaking, listening and providing and interpreting visual images, they learn to apply their communication skills in increasingly sophisticated ways.  Students learn to deliver presentations that effectively convey information and persuade or entertain audiences.  Proficient speakers control language and deliberately choose vocabulary to clarify their points and adjust their presentations according to audience and purpose.
Communication is used in all content areas and should be incorporated within the instruction and assessment of the content-specific standards and benchmarks.


Summit County ESC Standards-Based Language Arts Course of Study 2003
Early Learning – Communication: Oral and Visual Standard (continued)
Students learn to communicate effectively through exposure to good models and opportunities for practice.  By speaking, listening and providing and interpreting visual images, they learn to apply their communication skills in increasingly sophisticated ways.  Students learn to deliver presentations that effectively convey information and persuade or entertain audiences.  Proficient speakers control language and deliberately choose vocabulary to clarify their points and adjust their presentations according to audience and purpose.

Communication is used in all content areas and should be incorporated within the instruction and assessment of the content-specific standards and benchmarks.


Ohio Benchmarks


Grades Pre-K - 3











Use letter-sound correspondence knowledge and structural analysis to decode words.  (A)





















































 








Grade-Level Indicators














Phonological and Phonemic Awareness


Identify matching sounds and recognize rhymes in familiar stories, poems, songs and words. (1)





Hear sounds in words by isolating the syllables of a word using snapping, clapping or rhythmic movement such as, cat, ap-ple. (2)





Differentiate between sounds that are the same and different such as, environmental sounds, animal sounds, phonemes. (3)





Word Recognition


Recognize when words share phonemes (sounds) and repeat the common phoneme such as, /b/ as in Bob, ball, baby; /t/ as in Matt, kite, boat. (4)





Recognize and name some upper and lower case letters in addition to those in first name. (6)





Fluency


Recognize that words are made up of letters. (7)




















The Teacher May Support the Learner By:





Reading, singing, dancing with children.


Playing a variety of musical instruments and music that reflects family cultures and traditions.


Providing opportunities to explore sounds in and outside of the classroom.


Demonstrating how sounds add to the enjoyment of reading various texts.


Providing areas for children to sing and dance along with music and rhymes.


Allowing for frequent discussions about rhyming sounds, repetitious sounds, word parts (syllables) and words.


Inviting children to play with sounds and rhymes through a variety of games, songs and stories.














Displaying and discussing names in print.


Providing children access to letters in many forms: alphabet blocks, letter cards, board games, magnetic letters, name puzzles, and ABC’s on wall charts.


Providing print materials such as magnetic letters, labels, books, signs, photographs, newspapers, etc.


Showing that a word is a unit of print with space on either side within context of shared reading or writing experience.


Talking about letters and words in context, pointing out distinctive features.








Creating a “print rich” environment and talking about print that is meaningful and relevant to children.


Reading aloud a variety of stories - fiction and nonfiction.


Reading favorite stories to children when requested so that they may participate in reading.








Ohio Benchmarks


Grades Pre-K - 3





Demonstrate fluent oral reading, using sight words and decoding skills, varying intonation and timing as appropriate for text. (B)








Grade-Level Indicators








Word Recognition


Identify own name in print. (5)








Fluency


Recognize and “read” familiar words or environmental print. (8)





Demonstrate an understanding of reading fluency by use of phrasing, intonation and expression in shared reading such as, Brown Bear, Brown Bear. (9)


 








Ohio Benchmarks


Grades Pre-K - 3





Use context clues to determine the meaning of new vocabulary. (A)














Read accurately high-frequency sight words. (B)









































Use resources to determine the meanings and pronunciations of unknown words. (E)


 





Grade-Level Indicators








Contextual Understanding


Understand the meaning of new words from context of conversations, the use of pictures that accompany text or the use of concrete objects. (1)











Contextual Understanding


Recognize and demonstrate an understanding of environmental print. (2)





Conceptual Understanding


Name items in common categories such as, animals, food, clothing, transportation, etc. (3)





Demonstrate or orally communicate position and directional words. (4)








Tools and Resources


Determine the meaning of unknown words with assistance or cues from an adult such as, providing a frame of reference, context or comparison. (5)














Ohio Benchmarks


Grades Pre-K - 3





No Benchmark
































Establish a purpose for reading and use a range of reading comprehension strategies to understand literary passages and text. (A)














Make predictions from text clues and cite specific examples to support predictions. (B)




















Grade-Level Indicators



































Concepts of Print


Understand that print has meaning by demonstrating the functions of print through play activities. (1)





Hold books right side up, know that people read pages from front to back, top to bottom and read words from left to right. (2)





Begin to distinguish print from pictures. (3)


























Concepts of Print


Visualize and represent understanding of text through a variety of media and play. (4)























Concepts of Print


Predict what might happen next during reading of text. (5)







































































Self-Monitoring Strategies


Monitor own comprehension by adjusting speed to fit the purpose, or by skimming, scanning, reading on, looking back or summarizing what has been read so far in text.  (8)





List questions and search for answers within the text to construct meaning. (9)








Ohio Benchmarks


Grades Pre-K - 3























Draw conclusions from information in text. (C)

















Apply reading skills and strategies to summarize and compare and contrast information in text, between text and across subject areas. (D)





























Demonstrate comprehension by responding to questions such as literal, informational and evaluative. (E)














 





Grade-Level Indicators








Concepts of Print


Begin the represent text sequences through media and play. (7)




















Concepts of Print


Connect information or ideas in text to prior knowledge and experience. (6)









































Concepts of Print


Answer literal questions to demonstrate comprehension of orally read age-appropriate text. (8)












































Ohio Benchmarks


Grades Pre-K - 3





Use text features and structures to organize content, draw conclusions and build text knowledge. (A)














Identify the central ideas and supporting details of informational text. (C)
































Use visual aids as sources to gain additional information from text. (D)











Evaluate two- and three-step directions for proper sequencing and completeness. (E)

















Grade-Level Indicators








Use pictures and illustrations to aid comprehension. (1)


























Retell information from informational text. (2)





Tell the topic of a selection that has been read aloud such as, What is the book about ? (3)











Gain text information from pictures, photos, simple charts and labels. (4)




















Follow simple directions. (5)








Ohio Benchmarks


Grades Pre-K - 3





Compare and contrast plot across literary works. (A)

















Use supporting details to identify and describe main ideas, characters and setting. (B)











Recognize the defining characteristics and features of different types of literary forms and genres. (C)














Grade-Level Indicators








Identify characters in favorite books and stories (1)





Retell or re-enact events from a story through a variety of media and play events. (2)














Identify characters in favorite books and stories (1)





























Begin to demonstrate an understanding of the difference between fantasy and reality. (3)





Participate in shared reading of repetitious or predictable text. (4)















































Ohio Benchmarks


Grades Pre-K - 3





Generate ideas for written compositions. (A)












































Develop audience and purpose for self-selected and assigned writing tasks. (B)














Use organizers to clarify ideas for writing assignments. (C)








Use revision strategies and resources to improve ideas and content, organization, word choice and detail. (D)














 





Grade-Level Indicators








Prewriting


Generate ideas for writing related to shared or personal experience through discussion with others. (1)





Choose a topic for writing related to shared or personal experiences. (2)








Drafting, Revising and Editing


Begin to determine purpose for writing. (3)




















Drafting, Revising and Editing


Generate ideas for a story or shared writing with assistance. (4)











Drafting, Revising and Editing


Repeat message conveyed through dictation or “writing”. (6)





Begin to use resources such as, labels, books, adults, word walls, computer, etc., to convey meaning. (7)











Ohio Benchmarks


Grades Pre-K - 3





Edit to improve sentence fluency, grammar and usage. (E)









































Publish writing samples for display or sharing with others using techniques such as electronic resources and graphics. (G)








 





Grade-Level Indicators








Drafting, Revising and Editing


Dictate or produce “writing” to express thoughts. (5)















































Publishing


Display or share “writing” samples, illustrations and dictated stories with others. (8)






































Ohio Benchmarks


Grades Pre-K - 3





Deliver a variety of presentations that include relevant information and a clear sense of purpose. (E)























Ohio Benchmarks


Grades Pre-K - 3





Compose writings that convey a clear message and include well-chosen details. (A)






































Write friendly letters and invitations complete with date, salutation, body, closing and signature. (C)

















Grade-Level Indicators








Dictate stories or produce simple stories using pictures, mock letters or words. (1)





Name objects and label with assistance from adult cues. (2)





Play at writing from top to bottom, horizontal rows as format. (3)





Dictate words or produce writing approximations for a variety of purposes such as, menus in dramatic play, note to friend. (4)





























Dictate words or produce writing approximations for a variety of purposes such as, menus in dramatic play, note to friend. (4)





























  Grade-Level Indicators



































Speaking Applications


Present own experiences, products, creations or writing through the use of language. (6)





Participate in the recitation of books, poems, chants, songs and nursery rhymes. (7)























The Teacher May Support the Learner By:











Modeling and encouraging children to adjust their language to suit particular purposes, audiences and situations.


Encouraging children to tell stories, recount experiences, describe ideas, events, objects, creations and report information and role-play characters and situations.


Providing interesting and thought provoking learning activities.





Ohio Benchmarks


Grades Pre-K - 3





Print legibly using appropriate spacing. (A) 




















Spell grade-appropriate words correctly. (B)























Use conventions of punctuation and capitalization in written work. (C)





 





Grade-Level Indicators






































Handwriting


Print letters of own name and other meaningful words with assistance using mock letters and/or conventional print. (1)





Begin to demonstrate letter formation in “writing”. (2)


 








Spelling


Scribble write familiar words with mock letters and some actual letters. (3)












































Punctuation and Capitalization


Indicate an awareness of letters that cluster as words, words in phrases or sentences by use of spacing, symbols or marks. (4)





Grade-Level Indicators








Self-Monitoring Strategies


Respond to oral reading by commenting or questioning. (9)




















Independent Reading


Select favorite books and poems and participate in shared oral reading and discussions. (10)


























Ohio Benchmarks


Grades Pre-K - 3





Generate questions for investigation and gather information from a variety of sources. (A)




















Retell important details and findings. (B)














Grade-Level Indicators








Ask questions about experiences, areas of interest, pictures, letters, words, logos or icons. (1)





Use a variety of resources to gather information with assistance. (2)


























Recall information about a topic dictated or constructed by child. (3)





Share findings of information through retelling, media and play. (4)














The Teacher May Support the Learner By:








Interweaving text reading to model techniques for questioning and commenting.


Providing appropriate pauses in reading of text for children to respond, comment, or ask questions related to text.




















Providing a large and diverse collection of children’s books, poems for children to self-select during free time or to take home.


Reading and rereading familiar, favorite stories, and books of interest to children through read alouds and shared reading.


Encouraging children to explore a variety of texts.


Modeling reading behaviors and strategies for children to follow.  


Encourage children to explore a variety of texts.


Modeling reading behaviors and strategies for children to follow.  


Encouraging children to select their own books and “read” independently every day.


Inviting children to participate in interactive read aloud and shared reading experiences.





Demonstrated by students on a daily basis as they select reading materials for varied purposes.  Classroom teachers have many opportunities to observe students engaged in activities related to these skills.

















Ohio Benchmarks


Grades Pre-K - 3























Apply and adjust self-monitoring strategies to assess understanding of text. (F)














No Benchmark








 





Ohio Benchmarks


Grades Pre-K - 3





Use active listening strategies to identify the main idea and to gain information from oral presentation. (A)


 








Connect prior experiences, insights and ideas to those of a speaker. (B)











Follow multi-step directions. (C)














Speak clearly and at an appropriate pace and volume. (D)





 




















  Grade-Level Indicators



































Listening and Viewing


Attend to speakers, stories, poems and songs. (1)





 



































Listening and Viewing


Connect information and events to personal experiences by sharing or commenting. (2)

















Listening and Viewing


Follow simple oral directions. (3)






































Speaking Skills and Strategies


Speak clearly and understandably to express ideas, feelings and needs. (4)





Initiate and sustain a conversation through turn taking. (5)





































































































The Teacher May Support the Learner By:





























Providing physical arrangement of classroom to promote time with books.


Maintaining a collection of attractive story and informational books for children to use daily during free time.


Providing opportunities for lap time reading to individual children.


Providing time daily for shared reading using storybooks and Big Books with rhyme, repetitious and/or predictable patterns.


Sharing books with children, including Big Books, modeling reading behaviors.





The Teacher May Support the Learner By:











Providing opportunities for children to engage in meaningful conversations.


Using new and meaningful words in conversations with children.


Arranging environment to include time for conversations and book talk.


Developing and extending children’s use of vocabulary in different contexts.


Talking about new words found within shared or individual text and familiar environment.


Reading variety of interesting children’s books with colorful, descriptive vocabulary.


Visiting the public library frequently for story time and to take out books for the class.


Pointing out print on signs, buildings, vehicles, etc. outside of school and discussing their purpose.


Creating familiar environments with authentic props and print materials within the classroom such as, store, offices, zoos, etc.








Engaging children in playful collecting, sorting and classifying of items.


Displaying children’s favorite collection items from children’s homes and discussing their attributes and use.


Providing opportunities for active movement of their body in space and use the language to describe the actions.





Modeling use of word walls and beginning dictionaries to discover meanings of unknown words.


Maintaining and using collections of age appropriate reference materials to locate information such as concept books, pictionaries. 





The Teacher May Support the Learner By:











Providing variety of print materials throughout the environment for children’s use in play.


Using a ‘pointer’ when reading from an enlarged text, such as Big Book, chart or poster, so that children can follow the print as it is read (print is read left to right and top to bottom).


Pointing out conventions of print within shared text, such as Big Books, charts, poetry, posters.


Talking about how a book works by pointing out cover, back, title, authors, illustrators, illustrations, page turning, etc. during read alouds and shared reading.


Drawing attention to relationships between words and pictures.


Pointing to and discussing pictures in text during read aloud and shared reading.


Modeling and teaching children the appropriate handling of books.


Providing a wide choice of materials and opportunities for children to demonstrate and represent their understanding of text, such as drawing, clay, oral expression, dramatization, etc.


Sharing stories and books with predictable outcomes.


Demonstrating use of context cues to construct meaning.


Providing appropriate pauses in reading of text for children to respond or comment.


Asking children to predict what will happen next, who the character might be, where the action will take place, etc.


Encouraging children to share experiences related to reading and viewing.


Bridging events in stories to children’s lives through discussions about books and personal experiences.


Providing opportunities for children to retell stories using dramatic play, drawing, picture sequencing, etc.








The Teacher May Support the Learner By:











Modeling sequencing of events by using pictures and through daily conversations.


Providing activities that encourage sequencing, such as flannel boards, puzzles, blocks.


Asking questions that require children to provide details about the character and actions in pictures and text.


Allowing children to create their own endings to familiar stories.


Encouraging discussion and praise critical and divergent thinking.


Modeling, promoting and encouraging children’s discussion that goes beyond the literal level.


Providing time for comparison, creation of possibilities, changes in his/her thinking, and making connections.











The Teacher May Support the Learner By:











Demonstrating use of context and picture cues to construct meaning.


Drawing attention to relationships between words and pictures in constructing meaning.


Providing a large and diverse collection of informational text in the classroom, such as books about the alphabet, numbers, animals, space, dinosaurs, famous people in history.


Sharing a variety of interesting children’s nonfiction/informational text.


Providing time for daily discussions around information text.


Providing a wide choice of materials and opportunities for children to demonstrate and represent their understanding of text, such as drawing, clay, oral expression, dramatization, etc.


Modeling use of simple charts, pictures, labels on classroom materials and text to gain information.


Creating signs, rules to follow, and labels with children at their request for different areas for the classroom.


Creating and modeling use of charts for following directions, such as recipes and simple procedures using rebus and printed words.





The Teacher May Support the Learner By:











Reading and rereading familiar and favorite stories through read alouds and shared reading experiences.


Sharing stories, and poems that reflect family cultures and traditions.


Asking questions that help children identify with characters and actions in the story.


Varying voice to indicate character dialogue while sharing stories.


Providing opportunities for children to discuss characters and retell favorite books and stories using their own language.


Incorporating movement, such as hand and finger play, into songs and stories.


Providing opportunities for children to retell stories using dramatic play, drawing, picture sequencing, etc.


Making comments about relations between the story and real life.


Creating space and providing props for dramatic plays, dance, music and movement.


Providing picture books with limited text that children can ‘read’ to themselves and others.








The Teacher May Support the Learner By:











Providing opportunities for large and small group discussions about shared experiences.


Providing varied and interesting experiences in and outside of the classroom.


Generating and selecting topics for shared writing with children.














Demonstrating that writing is purposeful and has an intended audience.


Generating ideas to support child selected topics.


Modeling the writing process through authentic, purposeful and meaningful shared writing experiences.


Acting as scribe as children dictate their stories and experiences.


Modeling and pointing out links between oral and written language, such as spoken word written down.


Reading message composed with children through shared or interactive writing.


Modeling use of resources to compose writing/drawing, such as word walls, name charts, alphabet line, pens, markers, envelopes, decorations, etc.








The Teacher May Support the Learner By:













































































Providing a “risk free”, supportive environment for children to share “writing” and stories.


Inviting and providing opportunities for children to share or “read” their “writing” with others.








The Teacher May Support the Learner By:











Acting as scribe as children dictate their stories and experiences.


Demonstrating that writing communicates a message.


Encouraging and celebrating children’s writing attempts.


Writing about pictures and shared experiences.


Encouraging children to experiment with writing within the context of play and daily activities.


Modeling writing and its conventions every day, such as left to right and top to bottom composition.


Setting up a message center or communication/writing interest area in the classroom.


Encouraging children to “write” for a variety of purposes within context of daily activities and play.


Providing a variety of materials for writing, such as writing center with paper, markers, letter stamps, scissors, etc.


Ensuring that children have opportunities to “write” for a variety of audiences and purpose, such as invitations to a classroom party, thank you notes, birthday cards, to get information about a field trip or map to the zoo.�








The Teacher May Support the Learner By:











Providing many opportunities for children to see and use their name in print.


Modeling and encouraging use of name chart in room.


Modeling and encouraging children to participate in shared and interactive writing activities.


Focusing on the way print works (print concepts and conventions).


Describing the formation of letters in child related language during model, shared and interactive writing experiences.


Providing resources from which children can copy and/or “write” letters and familiar words, such as alphabet books, cards, stamps, picture dictionaries, magnetic letters, word walls, labels and name charts.





Encouraging experimentation with writing.


Providing journals, memo pads, etc. for children to “write”.


Providing a variety of materials for writing, such as pencils, markers, paper of various sizes, markers, etc.


Using correct terminology for the concepts of print such as letters, sounds, words, title, author, illustrator, etc.








Modeling and pointing out the use of stopping points in composition of writing, such as space between words, marks to end thoughts.


Encouraging experimentation with writing.











The Teacher May Support the Learner By:











Providing frequent opportunities to investigate and gather information around ideas and topics generated/identified by children.


Providing opportunities for children to engage in meaningful conversations.


Maintaining and using collections of age appropriate reference materials to locate information, such as concept books, informational text, catalogs, picture/”coffee table” books, pictionaries.


Pointing to and discussing pictures in text during shared reading of informational or nonfiction text.


Encouraging discussion of many points of view and of critical and divergent thinking.


Providing time for comparison, creation of possibilities, changes in his/her thinking, and making connections as to newly found information.


Sharing a variety of interesting children’s nonfiction/informational text.


Providing a wide choice of materials/media and opportunities for children to demonstrate and represent their understanding, such as drawing, clay, oral expression, dramatization, etc.


Encouraging and supporting children’s curiosities and inquiry as “researchers”.


Engaging children in generating areas/topics to investigate as part of the curriculum or theme of study.


Posing thought provoking questions to motivate a need to seek additional information around topics/ideas selected by children.








The Teacher May Support the Learner By:











Modeling attending behavior as children share creations, stories and experiences.


Sharing variety of stories, nonfiction, books, songs, poems.


Sharing stories, songs, poems that reflect family cultures and traditions.


Bridging information and events to children’s lives through discussions.


Modeling and providing opportunities for children to follow directions.


Asking children to retell or repeat directions.


Providing opportunities to give directions to peers.


Helping children to give and receive simple explanations, information and instructions.





Providing models of correct oral expression, such as grammar and sentence structure.


Focusing on language structures and patterns through songs, chants, rhymes and stories.


Providing opportunities for children to encounter a range of purposes, audiences and situations that challenge them to use language in many different ways.


Modeling commenting, questioning, signing, and use of turn taking during conversations.


Offering praise to children for effectively communicating wants, feelings, ideas and needs.


Allowing ample wait time/think time for children.


Providing frequent opportunities for conversations among children and adults.


Allowing for frequent conversations during meals, snack, play times.






































PAGE  
5
Note:  Letters/numbers correlate to the 2001 Ohio Academic Content Standards book.






June 2003

