INTRODUCTION
K-12 English Language Arts

A C A D E M I N T E N T S T A N D A R D S

The English language arts academic content standards provide a set of clear and rigorous expectations for all students and provide teachers with clearly defined statements of what students should know and be able to do as they progress through school. The standards represent a research-based approach to literacy development, promote writing as a process and provide expectations for students to become effective communicators.

The ten standards that follow define high standards of literacy for Ohio’s students:
• Phonemic Awareness, Word Recognition and Fluency Standard

• Acquisition of Vocabulary Standard

• Reading Process: Concepts of Print, Comprehension Strategies and Self-Monitoring Strategies Standard

• Reading Applications: Informational, Technical and Persuasive Text Standard

• Reading Applications: Literary Text Standard

• Writing Process Standard

• Writing Applications Standard

• Writing Conventions Standard

• Research Standard

• Communication: Oral and Visual Standard
The first standard requires primary students to learn to identify and decode words and to develop the skills that become the foundation for independent reading. Students acquire vocabulary through exposure to language-rich situations, such as reading books and other texts and conversing with peers and adults. The standards reflect the belief that reading and learning to read are problem-solving strategies that require the reader to apply strategies to make sense of written language and remain engaged with texts. 
One of the important goals of reading is to gain information for purposes of learning new information, researching a project, making decisions or accomplishing a task. The standards also reflect the philosophy that by reading literary texts which represent a variety of authors, cultures and eras, students come to understand the human story. 
INTRODUCTION (continued)
The writing standards require students to become proficient in writing for different purposes and to recognize that writing is a process that includes the phases of prewriting, drafting, revising, editing and publication. Though the writing conventions standard is listed separately, it is assessed through written or oral contexts. In turn, students learn to use the grammatical structures of English to effectively communicate ideas in writing to express themselves.
In addition to mastering skills in reading and writing, students are expected to become effective communicators by speaking, listening and viewing. They learn to apply communication skills in increasingly sophisticated ways to deliver presentations and to respond to oral and visual presentations.

N T E N T S T A N D A R D S

This set of ten standards does not neatly separate the curriculum into separate or discrete topics, as the content and processes described by the standards, benchmarks and indicators are interrelated. The following terms and definitions are used in this document.

Standard: 
A general statement of what all students should know and be able to do.
Benchmark: 
A specific statement of what all students should know and be able to do at



a specified time in their schooling. Benchmarks are used to measure a



student’s progress toward meeting the standard. For purposes of this



document, benchmarks are defined for reading at grades 3, 7, 10 and 12,



and for writing at grades 2, 4, 7, 10 and 12.
Grade-level 
A specific statement of knowledge that all students demonstrate at each

Indicators: 
grade level. These indicators serve as checkpoints that monitor progress



toward the benchmarks.

Governing Board of the Summit County Educational Service Center

STATEMENT of PHILOSOPHY

The purpose of education in the schools of Summit County is to facilitate the development of the potential of each child to the fullest.  The service center staff recognizes individual differences and engenders achievement and progress, not only in basic skills, but also in the ability to think independently and critically. This necessitates a varied curriculum and a stimulating learning environment that supports the belief that every child has the ability to learn.  

The service center staff is responsive in helping young people to understand what the American way of life means; to believe in it and act democratically in their relationship with others; to develop in themselves attitudes of self-worth; to develop attitudes of respect and helpfulness toward others; to want and to be able to succeed and adapt to a rapidly changing labor force; and to acquire knowledge and skills necessary to develop the ability to make informed, reasoned decisions as they function politically, economically, and socially as members of a diverse, democratic society.

We recognize that it is our purpose and duty to provide leadership and to assist local school districts in developing the best educational practices and optimal opportunities for learning.  
It is the responsibility of the Board of Governors and the staff of the service center to develop a high quality educational service organization that provides administrative support and curriculum and instructional technology, special education, and professional development services to the schools of Summit County by the most efficient and economical means possible.  

The Summit County ESC Board of Governors views the most important unit of school operation as the local school district and sees its function as an intermediate county service center, as one that assists local districts in reaching their educational objectives.  It believes that activities of the State and County should be service-oriented and consultative in nature; and that changes in services and methods should be made with a view to increasing the effectiveness of local districts.

The Summit County ESC Board of Governors recognizes and values the concept of local control of school districts through local boards of education.  Where local districts have needs that they cannot meet or that could more effectively and economically be provided through an intermediate agent, the ESC should be able to:

· Furnish services on a “needs” basis, short or long term.
· Assist in the development of and/or provide for “shared” services.
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STATEMENT of PHILOSOPHY (continued)

· Organize and implement programs on an area or regional basis that benefit the local districts as well as adjoining city and exempted districts, when prudent.

· Offer specialized consultative and supportive services through a shared cost basis when it is not economical for individual districts to provide their own.

The Summit County ESC Board of Governors will complement and expand the services available to local districts on a fair and equitable basis.  Flexibility, local demand, feasibility, and the lack of available services from other agencies will characterize the types of programs offered through the ESC.

The Statement of Philosophy of this ESC shall be a living document that reflects the contribution of its staff members as well as the attitude and direction of the Board of Governors.

Reference:
A.C.  3301-31-02;

A.C.  3301-35-01:

A.C.  3301-37-01

Adopted:
May 4, 1988
Revised and Adopted:  June 17, 2003
Governing Board of the Summit County Educational Service Center

EDUCATIONAL OUTCOME GOALS

As a base against which to assess school needs and set objectives for the educational program, the Board of Education adopts the following educational outcome goals for every pupil in this district:

1) to acquire basic skills in obtaining information, solving problems, thinking critically, and communicating effectively,

2) to acquire a stock of basic information concerning the principles of the physical, biological and social sciences, the historical record of human achievements and failures, and current social issues,

3) to become an effective and responsible contributor to the decision-making processes of the political and other institutions of the community, state, country, and world,

4) to acquire the knowledge, skills and understanding that permit pupils to play a satisfying and responsible role as both producer and consumer,

5) to acquire the knowledge, habits, and attitudes that promote personal and public health, both physical and mental,

6) to acquire an understanding of ethical principles and the ability to apply them to his/her own life,

7) to develop an understanding of his/her own worth, abilities, potentialities, and limitations,

8) to learn to enjoy the process of learning and to acquire the skills necessary for a lifetime of continuous learning and adaptation to change.

Adopted:
May 4, 1988
Summit County Educational Service Center
PHILOSOPHY OF LANGUAGE ARTS INSTRUCTION
To be literate is to know how to use language in all its forms as a tool for thinking, problem-solving, communication, and appreciation.  More than any other ability, communication skills define the parameters of students’ potential to learn.  Current and future demands of the workplace and society go beyond basic literacy.  In order to participate fully in society and to realize their potential, students must be involved in a language arts program that challenges their abilities, capitalizes on their aspirations, and enlarges their perspective of the world and their place in it.

Reading, writing, listening, and speaking are interactive processes that students use as tools to construct meaning through an integration of prior knowledge and information from others.  The role of the teacher is to provide opportunities for students to learn from and with others rather than to transfer facts and information.  Classroom activities should be organized so that processes, procedures, and strategies are as important as the final products and that they are valued equally in assessment.

The language processes of reading, writing, listening, and speaking develop simultaneously and are mutually enhancing.  Components of language learning, therefore, should not be isolated from one another for instructional purposes.  If students are to become competent in all the language processes, then the processes must be addressed in an integrated manner.

Students learn to use written language in much the same manner they learn to use oral language, that is, through authentic literacy events that meet their needs.  The language processes converge around the primary goal of human understanding.  Therefore, language arts instruction should occur in an environment where students use reading, writing, listening, and speaking for real purposes and audiences as well as for traditional academic purposes.  The learner must be at the center of the curriculum with instruction tailored to meet individual needs.  In cooperation with the student, the teacher should develop specific goals that involve all stages of the learning process, including goal setting, selecting and planning appropriate activities, and monitoring progress.  Instruction should encourage risk-taking within a supportive environment.  

Literacy instruction must address intellectual as well as affective domains of the language arts.  One domain is not better than the other.  The goal of language arts instruction should be to enable students to use the language processes for functional purposes, leaning purposes, and pleasure.
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Ohio Academic Content Standards
Philosophy and Guiding Assumptions of English Language Arts Instruction
Ohio’s English language arts content standards serve as a basis for what all students should know and be able to do by the time they have graduated from high school. These standards, benchmarks and grade-level indicators are intended to provide Ohio educators with a set of common expectations from which to base English language arts curriculum.

Philosophy of Ohio’s English Language Arts Content Standards

The intent of Ohio’s English Language Arts Content Standards is to:


• prepare students to be literate members of a diverse society with the ability to communicate effectively in daily life;

• prepare students to adapt to the ever-changing literacy demands of a highly technological society; and

• equip students with the skills needed to participate in the public sphere as students, workers, citizens and life-long learners.

Assumptions for English Language Arts Academic Content Standards

Ohio’s Academic Content Standards:


• Set high expectations and strong support for English language arts achievement by ALL students.


• Represent literacy skills needed to make a successful transition to post-secondary education, the workplace and daily life.


• Reflect sound application of research on how students learn English language arts.


• Focus on important English language arts topics that are articulated through benchmarks and grade-level indicators.


• Represent a rigorous progression across grades and an in-depth study within each grade.


• Incorporate the use of technology for ALL students learning English language arts.


• Assume an integrated approach to language learning that is interactive and engaging.


• Serve as the basis for classroom, district and state assessments.
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Ohio Academic Content Standards
English Language Arts for All
The Ohio Department of Education believes that Ohio’s academic content standards are for all students. Clearly defined standards delineate what all children, college and career-bound, should know and be able to do as they progress through the grade levels. Well-defined standards ensure that parents, teachers and administrators will be able to monitor students’ development. Students, as stakeholders in their own learning, will be capable of tracking their own learning.
No individual or group should be excluded from the opportunity to learn, and all students are presumed capable of learning. Every Ohio student, regardless of race, gender, ethnicity, socioeconomic status, limited English proficiency, learning disability or giftedness, should have access to a challenging, standards-based curriculum. 
The knowledge and skills defined in Ohio academic content standards are within the reach of all students. Students, however, develop at different rates. All children learn and experience success given time and opportunity, but the degree to which the standards are met and the time it takes to reach the standards will vary from student to student. 

Students with disabilities, apart from a few profoundly handicapped students, should have Individual Education Plans aligned with the standards. Students with disabilities are first and foremost students of the regular curriculum, yet they may require specific supports and interventions to progress in the curriculum. These adaptations are not intended to compromise the content standards. Rather, adaptations provide students with disabilities the opportunity to maximize their strengths, compensate for their learning difficulties and participate and progress in the standards-based curriculum. 

Students who can exceed the grade-level indicators and benchmarks set forth in the standards must be afforded the opportunity and be encouraged to do so. Gifted and talented students may require special services or activities in order to fully develop their intellectual, creative, artistic and leadership capabilities or to excel in a specific content area. Again, the point of departure is the standards based curriculum.

Students with limited English proficiency (LEP) may also need specific supports and adaptive instructional delivery in order to achieve Ohio’s academic content standards. An instructional delivery plan for a student with LEP needs to take into account the student’s level of English language proficiency as well as his or her cultural experiences. 
All children deserve adjustments in order to address their individual needs, regardless of whether they have been designated as learning disabled or gifted. Identifying and nurturing the talents of all students, and strategizing with students to overcome their

weaknesses, will enable all children to reach the standards. The Department encourages school districts to align their programs with the standards to ensure that all of Ohio’s students reach their full potential.
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Ohio Academic Content Standards
ENGLISH LANGUAGE ARTS ASSESSMENT POLICY
The Role of Assessment

A strong, effective, aligned educational system has three parts:  Standards, Curriculum and Instruction, and Assessments that align with the standards.  Ohio has developed and adopted clear and rigorous academic content standards for its students.  Educators, students, and the public need to know if students meet these standards.  Assessment represents a student’s demonstration of understanding; it provides evidence of what students know and are able to do.  A comprehensive and thoughtful assessment system also provides needed information for instructional planning and decision-making.

Ohio’s comprehensive assessment system includes several types of assessments:

	· achievement tests
	· classroom assessments

	· diagnostic assessments
	· national and international assessments


Each type of assessment provides invaluable information to Ohio’s educators, parents, students and communities.  While each piece supports the others, each also serves its own unique purpose. 

Achievement Tests

Achievement tests provide the broadest picture of student performance.  Ohio’s achievement assessments, including the Ohio Graduation Test (OGT), are administered at specified grades and are based on the Ohio academic content standards benchmarks.  Statewide assessments measure student achievement and provide guidance for making program decisions and for decisions related to the allocation of resources at the state and local level.  

Diagnostic Assessments

Diagnostic assessments are administered annually and are designed to give teachers and parents detailed information as to the strengths and weaknesses of individual students.  They provide teachers with important information for instructional planning.  

Classroom Assessments

One of the most important components in implementing an aligned standard-based system is ongoing classroom assessment.  Teachers constantly assess student performance on an ongoing basis, using both informal and formal measures.  Listening to and questioning students are forms of classroom assessment, as are performance assessments, such as writing a research report or solving mathematical problems.  Teachers use classroom assessments to evaluate students’ performance and progress and to plan instruction intervention that is tailored to student’s needs.  Classroom assessments provide insights to the on-going performance of students.  

One benefit of classroom assessment is that the feedback is frequent and immediate.  Another benefit is that teachers can plan and use assessment in a way that best suits their students’ needs.  Teachers can design and administer entry-level assessments to 
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ENGLISH LANGUAGE ARTS ASSESSMENT POLICY (continued)
determine students’ prerequisite skills.  They can monitor students’ progress frequently to adjust the pace of instruction appropriately and develop and use summative assessments to assess their instructional methods and their students’ achievement.  
National and International Assessments

Through participation in national and international assessment opportunities, such as NAEP and TIMSS, Ohio is able to compare the achievement of its students against that of students in other states and other nations.  In this way, Ohio ensures that its standards are sufficiently rigorous and world-class.
The Best Preparation for All Types of Assessment

In Ohio’s aligned system, teachers who develop classroom assessments based on the academic content standards grave-level indicators will know that they are evaluating students against a common reference point shared by all Ohio teachers.

When teachers design instructional plans based on the grade-level indicators, they will be preparing students for the statewide diagnostic and achievement test.  Teachers will not have to take time out from instruction to prepare students for assessments.  Standards-based instruction will prepare students for the assessments.  In this way Ohio’s aligned system will support schools, teachers, and parents in ensuring that all students meet the rigorous demands of the new century.  

Ohio’s Comprehensive Assessment System

	Assessment Types
	Basis for Content
	Purpose

	Achievement Test, including the Ohio Graduation Tests and grade/ discipline specific tests
	Ohio’s Academic Content Standards
	· Measure student achievement.

· Demonstrate evidence of continuous improvement at the state and local level.

· Provide data for Ohio’s accountability system.

	Diagnostic Assessment
	Ohio’s Academic Content Standards
	· Monitoring student progress.

· Make instructional decisions such as intervention, enrichment.

· Provide information to students, parents and teachers.

	Classroom Assessment
	Ohio’s Academic Content Standards

Local Course of Study
	· Measure process as well as product of student understanding and knowledge.

· Inform teachers and students about progress.

· Provide information for instructional planning.

	National & International Assessment
	National & International Standards 
	· Compare Ohio achievement against that of other states and nations.
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INTERVENTION SERVICES


Individual students may need remediation, reinforcement, or extended learning situations to assist them with specific Indicators.  As a result, two important assumptions need to be remembered: 1) intervention must always be tied to assessment, and 2) intervention is a shared responsibility.  Assessment may be formal or informal, but it should always indicate to teachers whether intervention is necessary.  This does not mean that a single assessment will necessarily indicate the need for intervention, nor will a single assessment indicate the type of intervention that should be provided.  Rather, intervention programs need to be based on the full range of assessments that are included in a district's standards-based education program.  


Intervention is a shared responsibility.  In the broadest sense, intervention is the responsibility of all individuals who are  involved with student achievement.  Ideally, these structures involve students, teachers, parents, and building/district administrators.  Minimally, intervention should be structured through three successive levels – the classroom, the building, and the district.  At the core of classroom intervention is effective instruction aimed at each student.  In general, this requires that instruction be focused as much upon the process of learning as upon what is learned.  

Classroom Level Instruction


The primary responsibility for providing intervention, nevertheless, rests with the classroom teacher.  The teacher must identify the need for intervention, design the instructional form it will take, and implement the action.  Intervention in the classroom can take place during a lesson, after a lesson, at the end of a unit, or at the end (or beginning) of a grade level.  However, the most effective intervention point occurs during the initial instruction.


There are many instruction/intervention patterns, and four of the most commonly observed patterns are characterized by 

(1) whole-group instruction, followed by remediation or extension for individual students,  (2) whole-group instruction followed by collaborative group work,  (3) group problem-solving strategies, and  4) one-to-one teacher-student interaction.

Building Level Intervention

When the intervention strategies provided in the classroom are not sufficient to meet the needs of an individual student, it is sometimes necessary to provide alternatives.  These alternatives may include interclass grouping, the establishment of a resource or intervention room, tutorial programs, and a formal intervention assistance team established at the building level.

District Level Intervention


Students who continue to have needs for involvement in classroom and building level intervention programs need to be placed in district programs.  These programs might include a highly individualized summer school program, a before- or after-school program during the regular school year, and in the case of secondary school students, a required remedial academic course or post-secondary enrollment option.
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INTERVENTION SERVICES MODEL

	Level
	Resources
	Records
	Activities

	CLASSROOM

Intraclass grouping

Alternative instruction

· Distance learning

· Field trips

· Guest speakers
	Courses of study, performance objectives, appropriate instructional material
	Records may include any/all of the following: 

· Student progress documentation

· Individual and group projects

· Student folder/portfolio records of performances mastered and intervention.
	1. Adjust instruction to learning styles

2. Modify materials

3. Personalize instruction

4. Use direct teaching

5. Use cooperative learning

6. Use learning contracts/teacher-student goal setting

	BUILDING
	
	
	7. Use diagnostic/prescriptive teaching

	Interclass grouping

Resource/intervention room

Tutorial program

Intervention assistance team


	Student folder/portfolio, course of study, performance objectives, appropriate instruction materials

Student folder/portfolio, course of study, performance objectives, appropriate instructional materials

Performance objectives, appropriate instructional materials


	Continue to update student folder, including evidence of student work

Continue to update student folder

Complete record of intervention effort given to professional overseeing tutoring for recording in student folder.

Update student folder and document intervention plan decided upon by the team


	8. Conduct student conferences

9. Provide time in a resource room

10. Develop instructional plan with student

11. Provide independent activities coded to specific objectives

12. Use flexible grouping

13. Provide tutoring

a. Peer tutoring

b. Volunteer tutoring

c. Parent tutoring

d. Cross-age tutoring

e. Cross-grade tutoring

14. Use outside resource personnel/speakers

15. Involve parents in the intervention and implementation plan

16. Use diagnostic self-report

17. Conduct personal interview

	DISTRICTS
	
	
	

	Summer school

Extended learning situations

Post Secondary options

In-term extra hours programs (with teachers)

Required remedial academic course
	Courses of study, student folders/portfolio, performance objectives, appropriate instructional materials

Performance objectives not mastered, appropriate instructional materials

Courses of study, student folder, performance objectives, appropriate instructional materials
	Provide a list of performance objectives mastered and evidence of growth to professional responsible for recording student progress

Program/institution documentation

Student folder/portfolio

Update student folder
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