SCESC 2013 Pacing Guide for Ohio’s Standards: K-12 Social Studies 
Gr. 7

7th Grade Social Studies Pacing Guide:  Teacher Information   
Theme: World Studies from 750 B.C. to 1600 A.D.: Ancient Greece to the First Global Age
	Grading

Period
	Unit # and Titles
	Length
	Notations

	1st 

Semester
	1. Historical Thinking


	7-10 days
	Connections to the  6th grade river civilizations;
8 characteristics of a civilization;
H.E.L.P.; 

SLO 16 & 1 Pre Assessment for Historical Thinking for 7th grade 
Intro: Teacher Does It!

	
	2. Greeks


	5 weeks
	SLO 16 & 1 We Do It! Teacher + Students

	
	3. Romans


	5 weeks
	

	
	4. Feudalism and Transitions


	5 weeks
	From the fall of Rome 476 to the fall of the Byzantine Empire 1453
SLO 16 & 1 Partners Do It!

	3rd 
	5. Mongols


	1.5 weeks
	Impact of Mongols through 1435 Korea, China, and Japan



	
	6. Empire in Africa and

Trans-Saharan Slave Trade
	3 weeks
	These could be taught as one longer unit.
SLO 16 & 1 Partners  Do It! – Dress rehearsal

	
	7. Islamic Achievements


	1 week
	

	
	8. Renaissance


	3 weeks
	This grading period will eventually include the March Assessment with the 75% content requirement. 

SLO 16 & 1 Last intervention for those who need it. 

	4th 
	9. Reformation 


	4 weeks
	Early in April: Final SLO 16 & 1 assessment will be given I Do It! – Independently
This grading period will eventually include the May Assessment with the 90% content requirement. 

	
	10. European Exploration and Columbian Exchange



	4.5 weeks
	Completion of the unit is essential for preparing students for 8th grade. 


7th Grade Social Studies Units – continued 

Teacher Information 
Content Statements Depth of Mastery

· I = Introduce the concept with students to raise awareness of its application to the current historic content.  Frequently this involves the teacher modeling and using the vocabulary to familiarize students before it is formally taught.
· D = Develop the concept and apply it directly to the current historic content.  This level will be graded on the summative assessment for the unit. 
· M = Mastery. The concept will be assessed at the highest level of mastery stated in the Expectations for Learning with content from the specific historic unit.
· MM = Maintain Mastery. The concept will be applied to the current historic era and can be assessed at various levels of Bloom’s taxonomy.

Content Statement Coding Key

· CS = Content Statements (1-11): Each is a major concept for the unit. 
· CS = Content Statements (12-18): Required Partial Content Statements
This is a specific concept/example from a given statement that aligns to the current unit.   
· CS = Content Statements (12-21) placed below the dashes [- - - Recommended- - -] 
are Recommended to be Taught with the current unit and applied at the stated level. Note:  These statements only paraphrase the Content Statement.  
Important:  It is imperative to closely read the Content Elaborations to identify the specific details from each elaboration statement.  A former presidential candidate stated: 
“The devil is in the details.”
This quote applies directly to the design of each classroom lesson and the future success of every student. 
Click on this link for the full color-coded Social Studies Grades K-8 model curriculum: 
http://cybersummit.org/resources/pilotseries/SS-Grade7/Default.aspx
· Click “Open”

· Click “7 Gr Model Curriculum”  
· Scroll to the appropriate Content Statement or unit theme.
Note:  The Ottoman Empire is currently in Unit 4.  Districts may decide to place it in a different sequence.    The district would need to change the coding for I – D – M – MM.
Gradual Release of Responsibility Sequence:  Teaching Strategy 

· Model:  Teacher Does It!  Teacher Models the Think-Aloud

· The teacher models the thinking that is taking place in his/her mind to solve the problem or task.

· There is a need to verbalize the mental conversation that you are having.

· Share any struggles that you are trying to use to solve the problem.

· We Do It! Teacher + Students

· The teacher works with the students to solve the problem or task.  
· Require students to verbalize the mental conversation that he/she is having. 
· Partners Do It!  Student + Student 

· Place students with a partner or small 3-4 member team to solve the problem or task.

· Require students to verbalize the mental conversation that each is having.
· Listen closely to the groups to identify flawed thinking to be shared with the entire class.  
· I Do It!  An Independent Student’s Performance

· This independent step could be used as a dress rehearsal – formative assessment to identify students who are still In-Progress and need additional support.
· Eventually this step is required for the Summative Assessment.  
7th Grade Content Statements Aligned to Units
	Unit

#
	1

Intro
	2

Greece
	3

Rome
	4

Feudal
	5

Mongol
	6

Africa
	7

Islam
	8

Renais
	9

Reform
	10 Explore
Exchange

	
	7-10 Days
	5 Weeks
	5 Weeks
	5 Weeks
	1.5 Weeks
	3 Weeks
	1 Week
	3 Weeks
	4 Weeks
	4.5 

Weeks

	C.S. #
2-11

Key concepts
	
	The 9 historical units are arranged by the Sequential Time Era Themes.  Each unit Content Statement is to be at the Mastery Level.  

	
	
	2 M
	2 M
	3 M
	4 M

	8 M

	5 M

	6 M

	7 M

	9/10/11

	1
	Perspective of the times and to avoid evaluating in terms of today’s norms

	SLO
	1-I
	2-D
	3-D
	4-D
	
	6-D
	7-D
	8 D
	9 M
	10 MM 


	12
	Maps + geospatial technology – trace human development

	
	
	
	3-I
	
	5-D
	
	
	
	
	10 M 


	13
	Geographic factors promote/impede the movement of people + products + ideas

	
	
	2-I
	3-D
	
	5-D
	6 M
	
	
	
	10 MM 


	14
	Trade routes foster the spread of technology + religions

	
	
	
	3-D
	
	
	6-D
	
	8 M
  
	
	

	15
	Cultural Diffusion:  trade, communication, technology

	
	
	2-I


	3-D
	
	5-D                                                                                                                                                                                                                                                                                                                                                    
	
	7 M
	
	9 MM
	10 MM

	16
	Multiple perspectives essential to analyze events/issues – past/present

	SLO
	1-I
	
	3-D
	
	5-D
	
	
	
	9 M
	10 MM


	17
	Greek democracy and the  Roman Republic, radical departures from monarchy – theocracy, and their influence on modern democracy

	
	
	2 M
	3 M
	
	
	
	
	
	
	

	18
	Nation states emerge such as England Magna Carta - – Declaration of Independence – American Revolution; specific: shift from land to money based economy; growth of towns and sovereign territorial units.  (See CS 21)

	
	
	
	
	4 M
	
	
	
	8 MM


	
	

	19
	Cost-benefit analysis:  individuals, gov’t, businesses specific trade routes

	
	
	
	3-I
	4-D
	
	
	7-D
	
	
	10 M


	20
	Productive resources impact:  specialization, trade, interdependence   

	
	
	2-D
	
	
	
	6-D
	7-D
	8 M

	
	10 MM

	21A
	Growth of cities and empires fostered growth of markets. 

	
	
	2- I
	3-D
	
	
	
	
	
	
	

	21B
	Growth of markets specific barter systems eventually replaced by money-based systems; encouraged specialization.  (See CS 18)

	
	
	2-I
	
	4-D
	
	
	
	8 M

	
	10 MM



1st Grading Period
Unit 1:  Historical Thinking




5-7 Days
These could be combined as a major SLO for the year.   
· CS 1:  Historians and archaeologists describe historical events and issues from the perspectives of people living at the time in order to avoid evaluating the past in terms of today’s norms and values.  (I)

· CS 16:  The ability to understand individual and group perspectives is essential to analyzing historic and contemporary issues. (l)
CS 1: Expectations for Learning 

Describe historical events and issues from the perspectives of people living at the time, avoid evaluating the past in terms of today’s norms and values.
CS 16: Expectations for Learning 

Demonstrate how understanding individual and group perspectives is essential to analyzing historic and contemporary issues.      

	CS 1 & 16: Enduring Understanding 

The conclusions drawn from an investigation are directly related to the reliability of the information.]  pc


Frontload the Year

· Review the H.E.L.P. (Historian – Economist – Location/Geographer – Political Scientist) perspectives for examining any historic event. 
· Use the H.E.L.P. graphic organizers and posters made available to the 29 districts in the Summit Country Social Studies Pilots. Contact your curriculum/technology team for access to the website.

· Apply H.E.L.P. to one of the 6th grade river civilizations.
· Display the”8” characteristics poster of a civilization which applies to all 10 units for the year including:  cities, government, religion, social structure, job specialization, public works, writing, art/architecture.  
· Distribute the smaller single page copy to students.
· Brainstorm and apply the eight characteristics to one of the 6th grade river civilization. 
· Create a sample civilization applying all eight characteristics. This could be applied to everything from movies such as The Hobbit – Lord of the Rings, to a program such as Survivor, etc.
· The WHY?   This establishes the characteristics that would exemplify all the units for the year. 
Unit 1: Historical Thinking - continued
· CHANGE graphic organizer found in Folder 02 Graphic Organizers
· Cooperation or Conflict 

· Historic Connection
· Authority

· Natural resources

· Growth or Decline

· Enduring impact
Content:  Teacher Does It! – Model the Historical Thinking
The content for the teacher to model should challenge students to understand the multiple perspectives that individuals and groups may have concerning a historic situation.  It is important to model content that was taught previously rather than presenting new content and the historical thinking process simultaneously.  

The WHY? This format will permit students to focus on the essential thinking process and avoid getting lost in new content. 

The content for this introduction could involve multiple perspectives from one of the early 6th grade river civilizations that historians and archeologists have debated.  Select one from Sumerian, Babylonian, or Egyptian eras.  A sample might be:

· the impacts of religion and/or the social hierarchy of Sumerians to the lives of its citizens.
· review the fairness and justice issues of Hammurabi’s Code from the viewpoint of Babylonian society without the influence of our current judicial system. 

· Etc. 
	01: Perspectives Situations / Documents to Introduce the SLO

Teacher Does It! 

· Model a think-aloud of the process to students. 


	SCESC Folder:  02 Graphic Organizers

· Lesson 13: Read and Think Like a Historian Organizer
SCESC Folder:  Ancient Greeks
· 1B CS Sparta Perspective PowerPoint 



	District Resources:




1st Grading Period


Unit 2:  Greeks





5 Weeks 
· CS 2:  The civilizations that developed in Greece and Rome had an enduring impact on later civilizations. This legacy includes governance and law, engineering and technology, art and architecture, as well as literature and history.  (M)
[Specific examples included: astrolabe, the pulley block, the wood screw, ore smelting and casting, and building faster ships.



See the Model Curriculum for details.] pc
· CS 17:  Greek democracy… was a radical departure from monarchy and theocracy, influencing the structure and function of modern democratic governments. (M)
Required Partial Content Statement:
· 15:  Cultural Diffusion:  technology – invented astrolabe (l)
- - - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (D)   [SLO: We Do It! Teacher and Students]
· 16:  Multiple perspectives essential to analyze events/issues – past/present
· 20:  Productive resources impact:  specialization, trade, interdependence 

[such as Greek city-states]  (D)
· 21:  Growth of cities and empire fostered growth of markets. (I)

· 13:  Geographic factors promote/impede the movement people + products + ideas (I)
CS 2:  Expectations for Learning 

Cite examples and explain the enduring impact that Ancient Greece … had on later civilizations. 

CS 17:  Expectations for Learning 

Describe how Greek democracy … [was a] radical departure from monarchy and theocracy. 

Explain how they influenced the structure and function of modern democratic governments.  
	CS 2. Enduring Understanding

[When two cultures meet, neither remains the same. – Change ] pc
Ex:  Athens v. Sparta – Peloponnesian War
Persians Wars, etc. 


	CS 17. Enduring Understanding

[An individual’s personal freedom is directly related to his/her type of government.]  pc
Ex:  Role of Athenian citizens v. Spartans 

	Essential Questions 

[What are the defining examples of enduring impacts from other cultures?  

How is the past influencing me?] (Legacies)
	Essential Questions 

[What relationship exists between a government and its people?

What are the defining characteristics of various governments?]  pc  


Unit 2:  Greeks – continued 
	01: Perspectives Situations / Documents

SLO: We Do It! (Teachers +Students together)
· Model a think-aloud of the process with students. 

Resources: 


	SCESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SCESC lessons.  Check with your curriculum director to see if your district participated.  

· Folder: Timelines Primary and Secondary Sources.  See the Table of Contents for descriptions of the lessons.

SCESC Folder:  03 Ancient Greeks

· 1B CS1 Sparta Perspective PowerPoint 

· Lessons 1-17



	District Resources and Teaching Suggestions 



1st Grading Period - continued
Unit 3:  Romans





5 Weeks
· CS 2: The civilization that developed in … Rome had an enduring impact on later civilizations. This legacy includes governance and law, engineering and technology, art and architecture, as well as literature and history. The Roman Empire also played an instrumental role in the spread of  Christianity.  (M)
[A republic as a system of law has four specific requirements.  
There are ten specifics listed roads through sculptures in the Model Curriculum at http://cybersummit.org/Resources/COS/Default.aspx .] pc
· CS 17:  Roman Republic was a radical departure from monarchy and theocracy,  influence the structure and function of modern democracy (M)
Required Partial Content Statements: 
· 14: Trade routes foster spread of: Technology: gold, precious metals, etc. Religion - Christianity – Roman roads to China + Silk Road  (D)

· 15:  Cultural Diffusion:  trade Roman roads + spread of Christianity  (D)
· 16:  Multiple perspectives essential to analyze individual or group viewpoints [such as Christianity and emperor worship] pc  (D)
- - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (D)  [SLO: We Do It! Teacher and Students] pc
· 13:  Geographic factors promote/impede movement people + products + ideas (D) 
· 21: Growth of cities and empires fostered growth of markets.  (D)
· 19: Cost-benefit analysis:  individuals, government businesses specific trade routes (I)
· 12:  Maps + geospatial technology – trace human development (I)

CS 2:  Expectations for Learning 

Cite examples and explain the enduring impact that … Ancient Rome had on later civilizations. 

CS 17:  Expectations for Learning 

Describe how Greek democracy and the Roman Republic were radical departures from monarchy and theocracy. 

Explain how they influenced the structure and function of modern democratic governments.  
Unit 3:  Romans – continued 


	CS 2. Enduring Understanding

[When two cultures meet, neither remains the same. – Change ] pc

	CS 17. Enduring Understanding

[An individual’s personal freedom is directly related to his/her type of government.]  pc
Ex:  Role of citizens/slaves in the Republic.


	Essential Questions 

[What are the defining examples of enduring impacts from other cultures? 
 Ex:  See the extensive list for CS 2.
How is the past influencing me?] (Legacies)

	Essential Questions 

[What relationship exists between a government and its people?

What are the defining characteristics of various governments?]  pc  


	01: Perspectives Situations / Documents

SLO: We Do It! (Teacher + Students together)

· Model a think-aloud of the process with students. 


	SCESC Lessons and other Potential Resources
· The 29 Social Studies Pilot Districts have access to the SCESC lessons.  Check with your curriculum director to see if your district participated.  

· SCESC Folder: 04 Romans

· Lessons 1-9



	District Resources and Teaching Suggestions 



2nd Grading Period

Unit 4:  Feudalism and Transitions

5 Weeks

             (476 – 1453)

· CS 3: Germanic invasions helped to break up the Roman Empire and set the stage for the development of feudal and manorial systems. Later invasions helped establish Mongol dominance in central Asia and led to the destruction of the Byzantine Empire by the Turks.  (M)
[476 to Ottoman Turks 1453] 
· CS 18:  With the decline of feudalism, consolidation of power resulted in the emergence of nation states.  (M)
[Nation states emerged such as England: influence of the Magna Carta on the Declaration of Independence – American Revolution; specific: shift from land to money based economy; growth of towns and sovereign territorial units.] pc
- - - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (D)   [SLO: Partners Do It! Student and Student]  

· 21: Growth of markets specific barter system eventually replaced by money-based systems.  (D)
· CS 19: Cost-benefit analysis:  individuals, government, businesses specific trade routes.  (D)
[Determining the potential costs and benefits of an action and then balancing the costs against the benefits.]
CS 3: Expectations for Learning 

Describe how Germanic invasions helped to break up the Roman Empire and set the stage for the development of feudal and manorial systems. 

Describe how the dominance of Mongols in Asia led to the destruction of the Byzantine Empire by the Turks. 
CS 18:  Expectations for Learning 
Explain how the decline of feudalism in Western Europe and consolidation of power resulted in the emergence of nation states.                      
Unit 4:  Feudalism and Transitions - continued
	CS 3. Enduring Understandings

[When two cultures meet, neither remains the same. – Change] pc

	CS 18. Enduring Understanding:

[An individual’s personal freedom is directly related to his/her type of government.] pc


	Essential Questions 

[What are the defining examples of enduring impacts from other cultures?  

How is the past influencing me?  

How do we know what really happened in the past?]  
	


	Notes:

SLO: Partners Do It! (Student - Student)

· Model a think-aloud of the process with together. 


	SCESC Folder: 05 Feudalism – Middle Ages

· Lessons 1-6



	District Resources: 




2nd Grading Period – continued 
Unit 5: Mongols





1.5 Weeks



  
 
· CS 4:  Mongol influence led to unified states in China and Korea, but the Mongol failure to conquer Japan allowed a feudal system to persist.   (M)  [13-14 century]
Required Partial Content Statement:
· 15:  Improvements in transportation, communication and technology have facilitated cultural diffusion among peoples around the world.  (D)

Specific technology – magnetic compass 
[China later Zheng He:1371-1435] pc 
- - - - - - - - - Recommended - - - - - - - - - -

· 12:  Maps + geospatial technology – trace human development (D)
· 13:  Geographic factors promote/impede movement people + products + ideas  (D)
· 16:  Multiple perspectives essential to analyze events/issues – past/present  (D)
CS 4: Expectations for Learning 

Explain how the Mongol influence led to unified states in China and Korea and how their failure to conquer Japan allowed a feudal system to persist. 
	CS 4: Enduring Understanding
[When two cultures meet, neither remains the same. – Change] pc
Ex: Mongol impact to China, Korea and Japan
	Essential Questions 

[What are the defining examples of enduring impacts from other cultures?  

How does the quest for freedom create change?

How do we know what really happened in the past?]  pc


	Notes:
	SCESC Folder:  06 Mongols

· Lessons from Genghis Khan to the failure to conquer Japan 



	District Resources: 




3rd Grading Period
Unit 6:  Empire in Africa + Trans-Saharan Slave Trade

3 Weeks
· CS 8:  Empires in Africa (Ghana, Mali and Songhay) and Asia (Byzantine, Ottoman, Mughal and China) grew as commercial and cultural centers along trade routes.  (M)

[Empires Grew:  Africa (Ghana, Mali, & Songhay) with trade centers;
Empires Grew:  Asia (Byzantine, Ottoman, Mughal and China) along trade routes:  Khyber Pass + with commercial and cultural trade centers] pc
Required Partial Content Statements: 
· 14:  Trade Route: Islam + specific technology is listed (D)
· 20:  Productive resources impact:  specialization, trade, interdependence; specific ivory and gold  (D)
- - - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (D)   SLO: Partners Do It! – Students do it as a dress rehearsal. 
· 13:  Geographic factors promote/impede movement people + products + ideas  (M)
· CS 9:  The advent of the trans-Saharan slave trade had profound effects on both 
both West and Central Africa and the receiving societies.  (M)
[Early slave trade in North Africa was not “race-based.”  Africans were sold to Arab traders to sell in Mediterranean countries. 
Many deaths crossing the desert – some indentured servants types and others assimilated into the cultures.] pc
CS 8: Expectations for Learning 

Describe how empires in Africa (Ghana, Mali and Songhay) and Asia (Byzantine, Ottoman, Mughal and China) grew as commercial and cultural centers along trade routes.   

CS 9: Expectations for Learning 

Describe the tranSaharan slave trade and explain the effects on both wEst and Central Africa and the receiving societies. 
Unit 6.  Empire in Africa + Trans-Saharan Slave Trade – continued 

	CS 8-9: Enduring Understanding:  
[When two cultures meet, neither remains the same.  -  Change] pc
Regional productive resources lead to specialization, trade and interdependence

An individual’s personal freedom is directly related to his/her type of government.]  pc

	Essential Questions 

[What really happened in the past?

What relationship exists between a government and its people?]  pc



	01: Perspectives Situations / Documents

SLO: Partners Do It! (Student + Student)

· Partners complete the process together as a dress rehearsal.

	SCESC Folder: 10 Empires of Africa

· Lessons 1-3
SCESC Folder:  11 Trans Saharan Slave Trade

· Lessons 1-2

	District Resources:



3rd Grading Period – continued 
Unit 7: Islamic Achievements


1 Week
· CS 5:  Achievements: medicine, science, mathematics & geography which were introduced to western Europe, Muslim conquest, Crusades, trade and influenced European Renaissance. (M)
Required Partial Content Statement:
· 15:  Cultural Diffusion:  technology – the improved astrolabe fostered exploration (M)
- - - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (D)  
· 19:  Cost-benefit analysis: individuals, governments, businesses specific trade routes (D)

· 20:  Productive resources impact:  specialization, trade, interdependence (D)  
CS 5: Expectations for Learning 

Describe achievements by the Islamic civilization and how these achievements were introduced into Western Europe.
	CS 5: Enduring Understanding

[When two cultures meet, neither remains the same. – Change] pc

	Essential Questions 

[What are the defining examples of enduring impacts from other cultures?

How do we know what really happened in the past?

How is the past influencing me?] pc



	01: Perspectives Situations / Documents

SLO: Partners Do It! (Student + Student)

· Partners complete the process together. 


	SCESC Folder:  07 Islamic Contributions – Crusades 
· Lesson 1-4



	District Resources:




3rd Grading Period – continued 
Unit 8: Renaissance




3 Weeks 
· CS 6:  The Renaissance in Europe introduced revolutionary ideas, leading to cultural, scientific and social changes.  (M)

[The Renaissance revolutionized ideas resulting in cultural, scientific and social changes (the arts, literature, education); challenges to scientific theory, the universe and conflict with Roman Catholic Church.] pc
Required Partial Content Statement:
· 14:  Trade Routes foster spread technology Silk Road  (M)
· 20:  Productive resources impact:  specialization, trade, interdependence specific tea and spices (M)
· 21: Growth of markets specific barter system eventually replaced by money-based systems encouraged specialization  (M)
- - - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (MM) SLO:  Final intervention for those who need it. 
· 18:  Nation states emerge such as England Magna Carta - – Declaration of Independence – American Revolution; specific: shift from land to money based economy; growth of towns and sovereign territorial units.  (MM)

CS 6: Expectations for Learning 

Analyze how revolutionary ideas introduced during the Renaissance in Europe led to cultural, scientific and social changes.    
	CS 6: Enduring Understanding 

[Choices made by individuals or groups have present and future consequences.]  pc
	Essential Questions 

[How does the quest for freedom create change?   

How is the past influencing me?]  pc



	01: Perspectives Situations / Documents


	District Resources:




4th Grading Period
Unit 9: Reformation




4 Weeks 
· CS 7:  The Reformation introduced changes in religion including the emergence of Protestant faiths and a decline in the political power and social influence of the Roman Catholic Church.  (M)
[Changes in religion: emergence of Protestant faiths / some decline of the political power of the Roman Catholic Church] pc
Required Partial Content Statement:
· 15:  Cultural Diffusion:  communication - Bible + technology: printing press (MM)
- - - - - - - - - Recommended - - - - - - - - - -

· 01:  Perspectives of the times and to avoid evaluating in terms of today’s norms (M)

[SLO Final: I Do It! This is the final assessment early in April.] pc
· 16:  Multiple perspectives essential to analyze events/issues – past/present (M)

  [Protestant and Catholic viewpoints] pc
CS 7: Expectations for Learning 

Analyze how the rise of Protestant faiths during the Reformation resulted in the decline of the political power and social influence of the Roman Catholic Church. 
	CS 7: Enduring Understanding

[When two cultures meet, neither remains the same. – Change]  pc

	Essential Question
[How is the past influencing me?]  pc



	Notes:

SLO: I Do It! 

· The student independently does it.

	SCESC Folder: 09 Renaissance – Reformation 

· Lessons 1-2

	District Resources:




4th Grading Period – continued 
Unit 10: European Exploration + Columbian Exchange

4.5 Weeks
· CS 9:  The advent of trans-Saharan slave trade had profound effects on both West and Central Africa and the receiving societies.
· CS 10:  Economic and cultural influence of their exploration, conquests and colonization (M)
· 1:  Perspectives of the times and to avoid evaluating in terms of today’s norms (MM)

· CS 11:  Exchange of fauna, flora and pathogens reshaped societies & still evident today specifics listed for all three exchanges (M)
Required Partial Content Statement:
· 15:  Cultural Diffusion:  technology: improved shipbuilding to explore new land and other technology – see the specified list. (MM)
· 16:  Multiple perspectives essential to analyze specified colonial power v. colonized and trans-Atlantic slave trade (MM)  [for the three CS: 9-11]
- - - - - - - - - Recommended - - - - - - - - - -

· 12: Maps + geospatial technology – trace human development  (M)  
· 13:  Geographic factors promote/impede the movement people + products + ideas (MM)

· 19:  Cost-benefit analysis:  individuals, government, businesses specific trade routes (M)   [for the three CS: 9-11]
· 20:  Productive resources impact:  specialization, trade, interdependence specific tea and spices  (M)  [for the three CS: 9-11]
· 21: Growth of markets now a money-based system. (MM)
CS 10:  Expectations for Learning 

Describe how European economic and cultural influence increased through explorations, conquests and colonization. 
CS 11:  Expectations for Learning 

Explain how the Columbian Exchange reshaped previously unconnected societies in ways still evident today. 
Unit 10: European Exploration + Columbian Exchange

	CS 10-11: Enduring Understandings   
[When two cultures meet, neither remains the same. – Change     

Choices have present and future consequences.
Where you live influences how you live.]  pc

	CS 11: Enduring Understanding 

[Regional productive resources lead to specialization, trade, and interdependence.]  pc  



	Essential Questions  

[How does the quest for freedom create change?   

What factors contribute to cooperation and/or conflict within and among regions/nations?]  pc

	Essential Question

[What are defining examples of enduring impacts from other cultures?]   pc



	Notes:

· Primary Source Letters between Columbus and Monarchy

	SCESC Folder:  12 Exploration

· Lessons 1-2

	District Resources:
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